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	1. Our approach at USW


This Assessment Policy operates within the context of the University of South Wales’s ongoing commitment to quality enhancement and improving the student experience, expressed through the Strategic Plan, Academic Plan and Academic Blueprint for Undergraduate courses.  
At the University of South Wales we believe in putting assessment firmly at the heart of learning. Alongside the quality of learning and teaching, it is probably the most important thing we need to get right in order to help students learn and to improve student satisfaction with their learning experience. Assessment and feedback plays a key part in how we are measured in the National Student Survey, so is also an area where we should put energy and focus because we will be measured by students on our approach to it. But it is important for much more than that. It is a vital cog in students’ learning and motivation. We recognise that the best assessment and feedback does not only count or measure what students achieve, but informs their on-going development as a learner and ‘feeds forwards’ to future learning and assessment. Assessment is also a key way in which the University is able to demonstrate that it has comparable standards to other institutions. As a result, it is a key component of expectations from the QAA of what universities are required to demonstrate, articulated in  the Quality Code. We must show both that our assessment enhances learning, and that it is valid and reliable. 
As part of our commitment to learners in the University we will develop an approach to assessment that meets established principles of good practice. 

As a result, this policy will work on three levels. Firstly, establishing why we assess and why it is important. Secondly, outlining some principles of assessment practice that will characterise the USW approach, aligned to the Academic Plan and Blueprint. Thirdly, as a call to action by indicating the requirements of courses and the actions that need to be taken to underpin and embed the policy. A part of that call to action is to recognise the role of professional and discipline centred judgement: that is to require courses and subjects to really think through their approach to assessment collectively, not just individually as module tutors, in order that the approach to assessment and the conception of standards is shared, embedded and therefore trusted and reliable. This policy will only work if teams place assessment at the heart of their conversations about learning, including with students. 
	2. What?  What is assessment (and what is it for?)


Purposes of assessment
“In higher education, ‘assessment’ describes any processes that appraise an individual’s knowledge, understanding, abilities or skills.” (QAA UK Quality Code for Higher Education, Chapter B6: Assessment of students and accreditation of prior learning, 2011, p.1)
“Assessment…determines whether each student has achieved their course’s learning outcomes and allows the awarding body to ensure that appropriate standards are being applied rigorously.”

(QAA UK Quality Code, Expectations and Practices of Assessment) 
There are a variety of reasons why we assess students:

1. To create learning opportunities, and enable students to develop as learners (assessment for learning);
2. To motivate students to succeed;
3. To provide feedback, both to students and to staff, on how well learning is happening in a course;
4. To provide a mark/grade that allows us to differentiate performance and to ensure that students have appropriate opportunities to show that they have achieved the intended learning outcomes for the award or credit they are pursuing. (assessment of learning);
5. To act as a mechanism to assure standards internally and externally such that a USW award is regarded as being of an equivalent standard to other UK degrees
.
We believe that the focus of staff and students should primarily be on assessment for learning, developing approaches to learning and assessment that motivate, and on provision of feedback that is integrated into learning such that students develop an understanding of standards that they can use to regulate their own approach to learning. Staff and students should share a common understanding of standards and of how well learning outcomes have been met, as this builds trust in the reliability of assessment judgements. This takes a lot of work, and places assessment at the heart of the dialogue in and outside of the classroom. 
This policy places particular priority on (1) above, and the resulting need to regard assessment as a means of promoting and enabling learning, rather than as an obstacle which a student is required to surmount. This policy consequently has ‘Assessment for Learning’ as its central feature, which is key to achieving (2 and 4) above.

	3. Why?  Our principles of assessment


The principles of assessment that underpin ‘Assessment for Learning’ are that:

1. Assessment design drives and promotes effective learning;
2. Assessment is fit for purpose and methods are valid in measuring achievement against learning outcomes;
3. Requirements of assessment are clear and timely;
4. Assessment standards are best understood through active dialogue between staff and students;
5. Students should engage with assessment standards seamlessly as part of their course in order to internalise those standards and calibrate their own learning;
6. Ongoing formative feedback based on dialogue and integrated into learning and teaching develops high level learning and improves assessment prospects. Summative feedback should be timely, be aligned to the learning outcomes, and should feed forward; 
7. Assessment loads must be balanced and achievable within appropriate timeframes, with a presumption towards fewer more challenging assessments;
8. Students learn in different ways, and should be challenged to do unfamiliar things, so there should be variety in assessment across a course;
9. Assessment judgements (i.e. marks and grades/classifications) should be reliable and trusted, and this will involve developing shared understandings/professional judgements in course teams on assessment standards and the full considerations of Assessment Boards;
10. That assessment is secure;
11. That assessment is designed to minimise opportunities for academic malpractice including plagiarism;
12. That some assessment is based on real life ‘live’ briefs and simulation, that takes the learner out of the classroom, builds confidence, motivation and skills for employability.
These principles are clearly understood in the literature about assessment. For example, Carless (2015), Deeley and Bovill (2017), Carless and Boud (2018) and Price, O’Donovan, Rust and Carroll (2008). Publications such as “Assessment and Feedback in Higher Education” (HEA, 2017) and Plymouth University’s ‘7 steps to Inclusive Assessment (https://www.plymouth.ac.uk/uploads/production/document/path/2/2401/7_Steps_to_Inclusive_Assessment.pdf) are also worth a read. They also align to principles of good assessment practice identified by the National Union of Students, a very useful practical tool which is available at https://www.nusconnect.org.uk/resources/assessment-and-feedback-benchmarking-tool 
	4. How? Our requirements of assessment and guidance for course teams during the assessment lifecycle


To ensure that these principles are met the University has a set of requirements around the assessment lifecycle – from designing, setting and assessments, to embedding formative feedback and dialogue with students on standards. Academic Managers are required to ensure that these requirements are met and to work alongside Course Leaders and Heads of Learning, Teaching and Student Experience to do so and to ensure that the course team engage collectively in dialogue around shared and best practice. It is important that course teams review collectively the approach to assessment and feedback at course level in order to meet the principles detailed above. Such conversations will also allow course teams to interpret these principles within the context of their disciplines. 
	Principle 1: Assessment design should drive and promote effective learning.
Requirement 1: Assessment should be learner centred and measure evidence of achievement. Students should be challenged to apply and use knowledge in live situations, rather than to restate facts. Assessments should also test what is intended to be tested. For example, if a module wishes to test learning for employability, assessment may well need to be oriented/opened to practice or professional contexts. These are professional judgements that are best articulated and shared within subjects. But it is vital that they are, as students need to experience a course in which there is a shared view between staff and students about what constitutes effective achievement and effective learning. As a result, there is an requirement that staff will engage in  an Assessment Dialogue and Assessment Approval (Appendix 1) to ensure continued focus on assessment ‘for’ as well as ‘of’ learning. It is expected that the University Assessment Tariff (http://celt.southwales.ac.uk/documents/download/311/) is adhered to in all courses. 


	Principle 2: Assessment is fit for purpose and methods are valid in measuring achievement against learning outcomes.
Requirement 2: Assessment Dialogue and Assessment Approval (see Appendix 1): All course teams are required to undertake an Assessment Dialogue and an Assessment Approval. The aims of these are different. The first is to take a holistic view and review the assessment approach across the course to align it to the principles of Assessment for Learning. That will require a conversation about the volume of assessment, the balance of assessment type, whether it is ‘fit for purpose’ in measuring learning against intended learning outcomes, approaches to feedback, setting an appropriate challenge at the right level and the relationship between different assessments in different modules. This dialogue should inform recommendations for minor modifications through FQAC for the following year in the normal way, and should be convened by the Course Leader. 

The second is to confirm the assessment briefs, hand in and return by dates for the next year, prior to the publication of the assessment to students and to make sure that they are in line with the validated module descriptor, that they are in line with the University Assessment Tariff, that the brief is clear, that assessment contains clear grade descriptors and that the schedule of assessment throughout a year has been considered to avoid bunching. The timing of assessment is important and it is essential that it is not all set at the end of the module but is developmental, progressive and allows students to learn from early errors. It is important that the assessment regime is agreed before modules run. In mainstream UGT full time provision, this therefore needs to be before the start of induction. Dates may change for provision with other start dates. This event is Chaired by the Academic Manager and assessments, plus the assessment schedule, are signed off by them. It is important to note that once issued the nature and hand in date of the assessment must not be changed unless due to exceptional circumstances (e.g. the cancellation of a field trip due to weather). In such exceptions a revised assessment date must be approved by the Academic Manager. 



	Principle 3: Requirements of assessment are clear and timely.
Requirement 3: That all assessment briefs are published to students after the Assessment Approval Event, at the start of their module and are made available on the University Online Learning Environment. Any variations to this must be compelling (for example, where consideration of current cases or problems is required) and must be approved by the Academic Manager. These will be exceptional cases only. 
Requirement 4: That Course Handbooks are completed to the approved University template and include an assessment schedule for all modules, with hand in and return by dates clearly published, so that students can plan their learning. For full time UGT courses Academic Managers need to ensure that all handbooks are published in line with University guidelines by 1st September. That Assessment Schedules are completed online and that this is confirmed by the Academic Manager. For full time UGT courses this should also be by 1st September. 


	Principle 4: Assessment standards are best understood through active dialogue between staff and students.
Principle 5: Students should engage with assessment standards seamlessly as part of their course in order to internalise those standards and calibrate their own learning.
Principle 6: Ongoing formative feedback based on dialogue and integrated into learning and teaching develops high level learning and improves assessment prospects. Summative feedback should be timely, be aligned to the learning outcomes, and should feed forward.
Requirement 5: That all modules include elements of formative assessment that are made clear to students within the Module Guide. That approved assessment briefs should include details of formative assessment opportunities and embed formative feedback as well as summative feedback.

Requirement 6: That all modules make clear through dialogue with students the standards expected of assessment on the module through, for example, peer review of work or review of previous work. Module tutors are required to have a dialogue with students that embed a common understanding of standards prior to summative assessment being submitted.
Requirement 7: That all summative feedback is returned to students within 20 working days, in line with University requirements. 


	Principle 7: Assessment loads must be balanced and achievable within appropriate timeframes, with a presumption towards fewer more challenging assessments.
See Requirement 1: Assessment Dialogue and Assessment Approval Event. Assessment should be progressive (that is, one assessment informs another and builds learning), and therefore not all end-loaded into a module. Balancing assessment across a year allows for ‘Time on task’. A course view of the total assessment diet for students is important.



	Principle 8: Students learn in different ways, and should be challenged to do unfamiliar things, so there should be variety in assessment across a course.
See Requirement 1: Assessment Dialogue and Assessment Approval, which includes discussion about assessment type.



	Principle 9: Assessment judgements (i.e. marks/grading/classification) should be reliable and trusted, which involves developing shared understandings/professional judgements in course teams on assessment standards. 

Requirement 8: That all courses observe the requirements for Standardisation and Moderation of Marks Procedure (Appendix 2), including the role of assessment boards and external examiners in confirming results and conferring grades and degree classifications. 



	Principle 10: That assessment is secure.
Requirement 9: That all courses observe the University requirements for Submission and Receipt of Assessment (See Appendix 3) and that this is monitored by Academic Managers. 
Requirement 10: That all courses operate within the University regulations for Extenuating Circumstances, notably those relating to assessment, late submission and extenuating circumstances.


	Principle 11: That assessment is designed to minimise opportunities for academic malpractice including plagiarism 

Requirement 11: See Requirement 1 – Assessment Approval Event

Requirement 12: All appropriate text based assessments should be submitted via plagiarism detection software (Turn-it-in). 


	Principle 12: That some assessment in each level is based on real life ‘live’ briefs and simulation, that take learners out of the classroom, builds confidence, motivation and skills for employability.
Requirement 13: That courses run in-line with the expectations of the Academic Blueprint, including Immersive Learning with summative feedback within the first six weeks. Where relevant, external experts should be involved in discussion about assessment and industry expectations as part of a professional dialogue about standards. 



	5. How will we know it is working? Our performance indicators


Assessment designed to these principles should facilitate the following:

1. Better motivated and engaged students;
2. Increased progression and student success;
3. Better student outcomes on modules;
4. Increased confidence from learners in the USW assessment regime.
As a result the key measures that will be used to assess our performance will be:

1. Module and course performance data – student outcomes (e.g. pass rates), progression and retention rates;
2. Module and course evaluation that provides feedback on the quality of the assessment regime.
	6. Staff Training and Development


It is important that the principles and requirements within the policy and procedures become understood and embedded in practice. Training will therefore be provided by CELT focused on providing course teams with guidance on:

· good assessment design and practice, to inform their assessment dialogue;
· the principles of assessment for learning and practical advioce on implementation;
· implementing formative and summative assessment; 
· alignment of assessment with learning outcomes and effective ways to assess against them;
· effective ways to develop dialogue and understanding of standards with students;
· online submission, marking and feedback;
· designing assessments to minimise opportunities for academic malpractice. 
	7. Definitions


1. Assessment for Learning: assessment that is designed to enhance, not merely confirm through a grade, student learning. Students use evidence of their own learning and achievement to monitor their progress and build an understanding of upcoming challenges. It requires a shared understanding of standards between the learner and the teacher as a team, such that those standards are embedded into learning as students progress from one challenge to the next, more complicated challenge. Assessment design motivates students and engages them in the learning process. 
2. Constructive Alignment: the creation of learning activities and assessments that are clearly aligned to the intended learning outcomes of a module, and clearly aligned to the marking criteria. 
3. Feedback: Feedback is an essential element of the learning process. It is more than just a justification for a mark. It allows learners to reflect on their learning and on their current and future level of attainment; clarifies areas where students can improve in terms of their knowledge or skills; provides students with the opportunity to self-assess their capabilities and looks forwards to other assignment challenges. The principles of good feedback are: it builds in mechanisms through which students are encouraged to engage actively with the feedback, including discussion with tutors; it is focused as much on future performance and on future improvement as on the quality and level already achieved; that it is made clear to students the types of feedback they will received and when; that students are made aware of the informal feedback mechanisms available as well as the formal feedback on assessment; that feedback is accessible, clear and of a consistent quality; that feedback is aligned to the marking criteria and the grade descriptors set in the assessment brief; that feedback is motivational and encourages students to improve their learning.
4. Feed forwards: Opportunities for feedforward should also be offered. Feedforward can be used in a variety of ways for example, providing comments on draft work which feeds into the final assessment, or by offering suggestions for improvements in techniques that are transferable to future assessments. Opportunities should be provided, particularly (but not solely) at the outset of a student’s studies, about the use of feedback and feedforward strategies as this encourages student autonomy and independent learning.
5. Fitness for Purpose: Assessment that is designed to clearly demonstrate achievement against intended learning outcomes. Learning outcomes, activities and assessments are aligned and work in unison. Assessment design develops learner independence, self reflection and employability including through peer and self review.

6. Formative and Summative Assessment: Summative methods lean towards assessment OF learning, by evaluating and certifying students’ performance or achievement through a mark that counts to an award.  Formative methods focus on assessment FOR learning, whereby an assessment task constitutes a learning experience in its own right. It is therefore a low stakes exercise for students with no final assessment score attached (i.e. one that counts towards a mark at an award board), in which they can learn, receive feedback and reflect before submitting work for final (summative) assessment. A central feature of formative assessment is the provision of effective and timely feedback that facilitates students’ learning. In short, formative assessment is about monitoring learning in a diagnostic and ongoing way, summative assessment is about evaluating the learning that has taken place through marking.  Courses should therefore develop an integrative approach that balances assessment of (summative), and assessment for (formative), learning so that the two main purposes of assessment are achieved and learning outcomes are met. Linking formative tasks to summative assessment is a way of incorporating formative assessment within the course. Module Leaders should ensure that the balance of formative and summative assessment is appropriate to support the learner engagement with the module. The full diet of formative and summative assessment must be considered to ensure that over assessment does not take place and this policy emphaises that for summative assessment, fewer mpre challenging assignments develop deeper learning and give space for developmental and diagnositic formative assessment. Care should also be taken to ensure that those students with individual support plans are not disadvantaged in either form of assessment. In addition to student focussed approaches to assessment design consideration must also be given to the staff resource when planning a module assessment strategy.
7. Grade Descriptors: Statements that define a level of achievement within a certain band of marks/grades (QAA definition).
8. Over assessment: As part of a clear and valid assessment regime that is fit for purpose, it is important to ensure that students are not over assessed, as this can have the consequence of assessment impeding (rather than enhancing) learning. Assessment within specific modules, and across courses, should be distributed equitably to avoid ‘bunching’ of assessments. Assessment throughout the University’s courses should be consistent in that the amount of assessment on each of them should not vary beyond the parameters of good practice. The USW Assessment tariff (http://celt.southwales.ac.uk/documents/download/311/) gives this consistent approach and must be used by all course design teams when confirming assessment diet and load to address over assessment and ensure consistency of assessment workloads. 
9. Time on task: The amount of quality time that learners spend on tasks that stretch and challenge them. This involves calibrating the level of assessment challenge with the level of the student cohort, in order that assessment is challenging but achievable. This creates motivation and should be supported by tutor interaction in class by modelling, guiding and promoting, asking questions of learners and providing formative feedback. An interactive approach to teaching is key to ensuring time on task. 
10. Validity: Assessment should measure what it sets out to measure. It is important to ensure that there is a transparent alignment between clear and realistic learning outcomes.  Learning opportunities to achieve these outcomes and the assessment methods and tasks related to them should be clearly articulated. The methods of assessment within individual modules and throughout courses should, therefore, be in alignment with the learning outcomes as set out in the module descriptors and programme specifications respectively, so that learners are clearly informed of the requirements of all elements of assessment. 
Appendix 1: Assessment Dialogue and Assessment Approval
1. Assessment Dialogue:
This is a professional dialogue amongst peers in a course to review and monitor the effectiveness of assessment at course/programme level, to share practice and approaches, and to test alignment of the assessment regime to the principles of assessment outlined in the Assessment Policy of the Regulations for Taught Courses. This dialogue should be scheduled by the Course Leader and could be a part of an annual course development discussion; as the intention is that it informs minor modifications to programmes in an ongoing and developmental way, or informs thinking at periodic review. 

The course team should take a holistic view and review the assessment approach across the programme to align it to the principles of Assessment for Learning. That will require a conversation about the volume of assessment and the assessment tariff, the balance of assessment type, whether it is ‘fit for purpose’ in measuring learning against intended learning outcomes, effective approaches to feedback (including formative feedback), setting an appropriate challenge at the right level and the relationship between different assessments in different modules. This dialogue should inform recommendations for minor modifications through FQAC for the following year in the normal way, and should be convened by the Course Leader. The Head of Learning, Teaching and Student Experience should assist in embedding this process and sharing good assessment practice across the Faculty. 

Timing: the event should be run in June to inform minor modifications to assessment for the next year. These should be processed through FQAC in the normal way. 

2. Assessment Approval:
All assessment on a module is expected to be approved. The production of assessment briefs is the responsibility of the module tutor. Approval is through a formal approval event that includes:

1. The Academic Manager (Chair);
2. The Course Leader.
The Head of Learning, Teaching and Student Experience also has a role to play in advising course teams and module tutors on good assessment design prior to approval. Academic Managers and Course Leaders are jointly responsible for the smooth running of the event. The approval event is responsible for approving the assessment activity for all course provision run by the University, whether on campus, off campus, or franchised to a collaborative partner. All examination papers and assessment briefs must be approved prior to the commencement of the module. 
Further information about the operation and membership.

The event confirms examination papers and assessment briefs, together with reassessment requirements, to ensure:

· they are designed to test achievement of some or all module and programme learning outcomes; 
· that there is clear ‘constructive alignment’ between the learning outcomes of the module, the task set, and the skills and knowledge that is being assessed and the methods assessment used;

· that marking/grading criteria are clear and transparent, set at the right level, and aligned to learning outcomes, so that students know against what measures they are being assessed;
· That grade descriptors are available that clarify to learners the core features of work that reach a particular level in different grade boundaries (the features of first class, upper second class etc);
· they do not overlap significantly with other assessment elements in the same module or on the course, and are self-contained (e.g. do not cross-refer by specifying in an examination question that candidates must choose a topic different from one they addressed in coursework);

· the type, size and weighting of assessment is consistent with the validated module descriptor published on the Online Learning Environment

· coursework assessment briefs are complete, including all the elements in the assessment cover sheet template; 
· the dates for assessment submission and return have been set and published in the Course Handbook and Assessment Diary;
· the published assessment dates at each level avoid bunching of assessment and are distributed throughout the year, with some early assessments scheduled;
· they are accessible to a diverse student body, avoiding Anglo / Euro-centricity in terms of the content or the way in which they are presented;

· examination papers follow the required format, and are presented using the examination paper template; 

· examination rubrics are as clear and simple as possible, with particular reference to any special instructions or materials; 

· the text and any other materials are proof-read; 

· examination papers and coursework assessment briefs set for reassessment present a similar challenge to those set for first assessment. Normally, reassessments follow the same format but with different content (e.g. essay question); see guidelines.

Assessment should be approved by the panel before the module commences. Any exceptions to this must be compelling (for example, where consideration of current legal cases or problems is required, so it would not be possible to produce an examination or assessment in this timeframe) and must be approved by the Academic Manager. These will be exceptional cases only.
If the panel requests changes to be made to any assessment, these are referred to the module tutor in discussion with the Course Leader. The corrected brief will be confirmed by the Academic Manager.  
The Course Leader should keep an electronic copy of approved examination papers and assessment briefs. It is the module tutor’s responsibility to ensure that the approved version of assessment briefs is published to students. 

Timing: the event should be completed by early September, prior to modules starting. However, course teams can schedule assessment approval with the Academic Manager earlier, if that is feasible.
 Appendix 2: Marking and Moderation
1.
Preamble:
1.1
The UK QAA Quality Code states the following in relation to assessment and marking:

Assessment is a fundamental aspect of the student learning experience. Engagement in assessment activities and interaction with staff and peers enables learning, both as part of the task and through review of their performance. It is a vehicle for obtaining feedback. Ultimately, it determines whether each student has achieved their course’s learning outcomes and allows the awarding body to ensure that appropriate standards are being applied rigorously. Deliberate, systematic quality assurance ensures that assessment processes, standards and any other criteria are applied consistently and equitably, with reliability, validity and fairness 
Policies and procedures for marking assessments and moderating marks are clearly articulated, consistently operated and regularly reviewed.

1.2
The University, therefore, requires a policy to meet this expectation. The policy laid out below is based on revisions to the relevant section of the current Regulations for Taught Courses (A.2.7.4 and A.2.7.5).

2.
Policy:
2.1
This policy applies to:

· all undergraduate courses (BA, BSc, LLB, BEng etc.);

· all taught postgraduate courses;

· all foundation degrees;

· all HND/HNC courses.
2.2
The policy applies to assessments which contribute to a mark at all levels, including level three and level four as well as marks submitted to assessment boards which contribute to a student’s final degree classification.

2.3
Examining teams are expected to adhere to the defined marking and moderation protocols. These represent the minimum level of practice required to maintain the academic standards of the University’s awards.

2.4. 
Marking is a key element of the assessment process underpinning the 
maintenance of academic standards. Those marking exercise their academic 

judgement in accordance with University and external reference points. 

2.5
The responsibility for marking and provision of feedback within 20 working days (the 20 days stipulation excludes dissertations) lies with the module tutor and the module 
team as determined by the line manager. It is the line manager’s responsibility to ensure that all modules have an agreed process for moderation and marking in line with this policy.  
2.6
Marking takes place within the context of grade descriptors and assessment criteria, and the context is made clear to those being assessed through the module assessment briefs for each point of assessment.

3.
Definitions:
3.1
The University uses the following definitions in describing its expected minimum level of practice:

· Single marking: an assessment is marked by one person only.

· Blind double marking: an assessment is marked by two people, and the grades/comments of the first marker are not available to the second marker.

· Second marking (seen double marking): an assessment is marked by two people, but the grades/comments of the first marker are available to the second marker.

· Sampling: the moderator (external or internal) looks at examples of ranges of grades. This should only happen when scrutinising the work of a whole cohort is impracticable.

· Internal moderation: module grades are scrutinised by a colleague within the same faculty/institution. This may be through a sampling process, through scrutiny of a whole cohort, or through second or double marking.

· External moderation: an external examiner scrutinises the marking of an internal examiner or team of internal examiners, usually by sampling.
4.
Marking Procedures:
4.1
Assessment Strategies:
4.1.1
All courses should produce an assessment strategy at validation which address the 
Principles of Assessment contained within the Assessment Policy. The strategy will be considered through annual monitoring and at the annual assessment event. 

4.2
Sample sizes for moderation:
4.2.1
Where ever possible all work which forms part of the overall degree classification 
should be moderated. 

4.2.2
If a module is particularly large then the moderator will moderate:

· All referred assessments i.e. those achieving a mark below 40%;
· All assessments graded at 40%;
· 10% of the remaining assessments with a sample from each banding.
4.2.3
If the total number of assessments is less than 10 then they will all be moderated.

4.3
Marking:
4.3.1
Markers are encouraged to annotate scripts in Grademark. They should not be influenced by the comments of other markers but reach an independent judgement.

4.4
Reconciliation of Marks:
4.4.1
Where a piece of work is marked by two members of staff, the markers should make 
every effort to agree a mark, rather than merely averaging the two marks. Where the two internal markers are unable to reach agreement the School should make every effort to resolve the matter internally, for example, by involving a third member of staff to arbitrate or, if necessary, to act as a third marker. Work should only be sent to an external examiner, who will be asked to arbitrate, in exceptional circumstances. The external must be given access to the written comment of the internal markers.
4.5
Dissertation or equivalent:
4.5.1
All dissertations or equivalent final year projects should be double marked. Where there is a dispute between two internal markers this should be resolved in consultation with the course leader, who should also include the dissertation or equivalent in the sample sent to the external examiner. Exceptionally, in cases of disputes on matters of principle, or where no agreement can be reached internally, the matter should be referred to the external examiner. The external must be given access to the written comment of the internal markers.

4.6
Performance-based coursework: 

4.6.1
Where a performance-based assessment has an output capable of being shown to an external examiner it would be subject to the normal procedures for marking and 
moderation as long as the output relates to the assessment criteria.

4.6.2
Where the output could not be shared with the external examiner samples of elements of assessment such as presentation reports, practical assessments and theatrical productions should also be made available, wherever possible, for external scrutiny. This may be achieved, for example, by using video recordings, video-conferencing facilities or inviting the external examiner to visit a sample of assessments. If an external examiner is invited to attend a performance this should be based normally on 100% coverage of the whole cohort. If this is not possible it is expected that there will be some form of performance capture.

4.7
Group Work:
4.7.1
Where there is an output capable of being shown to an external examiner this should be subject to normal procedures for marking and moderation.

4.7.2
Where the output could not be shared with the external examiner there procedures for performance-based coursework should be followed.

4.8
Placement/Work-based Learning:
4.8.1
Placement and Work-based Learning should be subject to the normal procedures for marking and moderation.

4.9
Objective Structured Clinical Examinations (OSCEs):
4.9.1
Where an OSCE is double marked (i.e. two assessors are present at the station), further moderation is not required. This is recommended practice.

4.9.2
Where a single marker is present, a suitable moderation process should be in place. 
For example; identify an individual to oversee and observe the assessment practice across a sample of stations and assessors or make a video or sound recording of a sample of stations for later review.

4.10
Partner Colleges:
4.10.1
Double marking and moderation arrangements extend to partner colleges. Where modules run at a number of partners, the Module Leader should co-ordinate the double marking and moderation process. Where a module runs ONLY in a partner college, the college is responsible for double marking. The double marked sample must then be made available to the relevant University Link Officer for moderation purposes.

4.11
Requests from students to have their work re-marked:
4.11.1
Students do not have a right to request a re-mark, unless a procedural or 
administrative error is suspected. These requests would go through the Appeals process. 

4.12
Module marks:
4.12.1
The module leader is responsible for the marks recorded in all elements of assessment and for ensuring that the subject assessment board receives the correct grades for the module. Where a module is shared amongst staff, the module leader is responsible for collating all marks for each element of assessment. Where the teaching and/or marking is shared with other staff, they should discuss beforehand the way in which the assessment criteria are applied to the learning outcomes of the module.

4.12.2
Where a module is offered at a partner institution as part of a franchised or jointly 
developed course it should treated in the same manner as an internal course.

4.13
Anonymous and non-anonymous assessment:
4.13.1
Please refer to section A.2.7.5 of the Regulations for Taught Courses.

4.14
The Role of the External Examiner:
4.14.1
Please refer to section A.2.7.4 of the Regulations for Taught Courses

4.15
Marking or moderating the work of students who are partners or close relatives:
4.15.1
Staff must not mark or moderate the work of partners or close relatives unless approval is given by the Head of School. The Head of School must be assured that there is no conflict of interest.
Appendix 3: Requirements for Submission, Receipt and Return of Assessment
The system for handling assessments ensures assessment security, allows for monitoring and audit of assignment submissions, and should reduce opportunity for student’s appeals or complaints in respect to University Assessment Procedures. 

The principles are:
1. That work should be securely received and receipted.
2. That work should, unless agreed by exception, be submitted and feedback returned online and dual submission arrangements should not be used except for the submission of bound dissertations and end of year projects.

3. That a record of all work submitted and returned is kept for future reference.
The University expectation  on submission of assessments  online is outlined in the ‘Assignment Submission Policy.’ Marking, Feedback and Returning Work:
Assessments need to be marked and this provisional mark and appropriate feedback provided to the student within 20 working days of the assessment submission deadline
 (15 if following the UWN regulatory pathway). There are some assessments which are not included within the 20 day rule, these are Examinations, Dissertations and Final Year Projects; students should be advised of the University’s formal dates for publishing results where the outcome on these is provided
. Feedback on dissertations and Final Year Projects will be made available after the results are published. 

Where work has been submitted online, marking and feedback should also be provided online. Where that is not possible due to a requirement for reasonable adjustments to be made for individuals, these should be discussed and approved by a line manager. The approaches to adopt are available on TEACH (http://teach.southwales.ac.uk/assessment/). 

Where work has not been submitted online, marks and feedback can still be provided using Grademark or other electronic means e.g. podcasts, vodcasts. Guidance on using Grademark and other tools to provide marks and feedback in this way is available on TEACH.  (http://teach.southwales.ac.uk/assessment/) 

Marks and feedback can be provided physically using the assessment coversheet but must be typed. Staff will need to ensure that a copy of the coversheets is retained, prior to handing back the work. Staff can access a duplicate copy of the student's coversheet online upon which they can type; this can then be printed and attached on top of the student's coversheet, and an electronic copy kept. Any other method of feedback must be notified to the students in advance. 
Currently, any marks provided through the Learning environment are not automatically transferred to the Student Record System, Quercus.  It is therefore important, for the purposes of processing of marks, and publishing of these marks in the formal “Results Service” and for the purposes of running Assessment Boards, that the marks are also entered into Quercus.  Student Administration staff can advise on this.

Evidence of moderation of a sample of marked assessments must be recorded.

Monitoring of adherence to these procedures:
Academic Managers will review and support colleagues in meeting the requirements outlined in this Appendix, notably compliance with meeting the 20 day feedback on assessments. Any issues will be raised with individuals and continued non-compliance escalated to their Head of School and Dean. 
Examples of effective practice:
HEA Feedback Toolkit - https://www.heacademy.ac.uk/knowledge-hub/hea-feedback-toolkit Use of Grademark and Assessment diaries at USW - http://teach.southwales.ac.uk/assessment/assessment-diaries/
Use of Peermark at USW - http://teach.southwales.ac.uk/assessment/peermark/
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� Academic standards of the awards of the University will articulate with those expressed in the Credit and Qualifications Framework for Wales (CQFW) and Framework for Higher Education Qualifications (FHEQ) and be comparable to those of other UK universities 





� Working days are defined as days when the University is open for normal business, i.e. does not include Saturdays, Sundays , Bank holidays or University Closure days (as published in the � HYPERLINK "http://uso.southwales.ac.uk/university-key-dates/" �University Calendar�)


� Formal Results days are outlined in the � HYPERLINK "http://uso.southwales.ac.uk/university-key-dates/" �University Calendar of Key Dates� 
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